DOCUMENT RESUME 



ED 061 170 



SP 005 614 



AUTHOR 

TITLE 

INSTITUTION 
PUB DATE 
NOTE 



Be Vault , M, Vere, Ed. And 
Mental Health and Teacher 
Project. 

Wisconsin Univ. , Madison. 
Sep 67 
27 2p- 



Others 

Education: The Wisconsin 

School of Education. 



EDRS PRICE MF— $0.65 HC-$9„87 

DESCRIPTORS classroom communication; ^Elementary Education; 

^Mental Health; ^Student Teachers; ^Teacher Behavior 
^Teacher Education 



ABSTRACT 



The principle objective of this study was the 
investigation of the impact of teacher behavior on the mental health 
of elementary school children. Three questions influenced the design 
of the research: 1) What is the influence of different instructional 

approaches in a teacher- training program upon the perceptions and 
verbal communication behavior of student teachers? 2) What kinds of 
communication behavior did the teacher-subjects reveal at the 
beginning of the study, and what changes occurred in this behavior 
during the period of the study? and 3) What perceptions and patterns 
of teacher communication have a measurable influence upon mental 
health of pupils in the classroom? The research subjects were 61 
teacher education students at junior level, 5 1 at senior level, and 
36 first-year teachers. Conclusions indicated that only modest 
differences were found in the observed behaviors of teachers 
consistently exposed to one of three diff erent _ instructional 
approaches; subjects gradually asked for less information, gave more 
information, and decreased their expression of both positive and 
negative feelings as they developed their teaching skills; and the 
personal dimension of teachers 1 communication was the only dimension 
consistently related to various measures of school adjustment. 
Appendixes include the instruments used and means and analysis of 
variance. (MBM) 
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PREFACE 



Talk about Innovation in American education is widespread, 
Implementa tion of innovations is less widespread. Nonetheless, new 
patterns of classroom organization can be found in schools of every 
State in the Union, The content which should be taught in our schools 
is being questioned and tentative answers to these questions are being 
sought in experimental programs. The role of the classroom teacher 
in particular is under close scrutiny. 

The impact of discussion and implementation of innovation 
is to challenge the traditional in school practice* This is good 
since challenge forces re-examination of long-accepted means and 
methods. Assistance in such re-examination is a role well-suited 
to research* Thus, educators look to research for assistance in 
the identification of the values inherent in proposed changes. 

More earnestly than ever before, they are also looking to research 
for evidence of the values inherent in the old. For decades 
teachers and educators seemed to ignore research because there was 
little reason to believe that any kind of theoretical discovery 
would s ignif icantly alter the general nature of schooling in our 
classrooms * Today, changes are being proposed and implemented as 
a result of so many forces m our society that the techniques of 
careful research represent the best hope of identifying and 
separating the good and the bad. The importance of making the 
best possible decisions is apparent: the education of everyone in 

our country wxii be affected by the programs which survive the 
innovative push and gam permanence. Research is needed which 
can be of assistance in determining what in the old should survive 
and what elements of the new should find ’'tentative" permanence in 
the classrooms of tomorrow. The research reported here is restricted 
to the investigation of a number of problems associated with the 
impact that differing styles of teacher-pupil communication has on 
mental health in the elementary school. For instance, it is a study in 
which ample evidence is presented to indicate that teachers in 
our schools display a wide variety of communication patterns and . 
that these differing styles do have varying impact on learners 
in the classroom. Certain styles of communication do result in 
pupil perceptions which we have usually associated with good 
mental health whereas other styles seem to be associated with 
poor mental health* These findings seem to imply that as new 
roles are defined for teachers, care must be taken not to lose 
the value that appropriate teacher-pupil communication has on 
mental health in the classroom. 

The study was essentially an exploratory pilot project. 

It was more than that term usually implies, however, in that 
it was a longitudinal study which encompassed the last two years 
of undergraduate teacher preparation and the first year of 
full-time teaching. It grew out of the interest and concerns 
of many of our faculty members at The University of Wisconsin, 
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It was iinariwed by a grant from the National Institute of Mental Health, 
This has been amply supplemented by funds from The National Science 
Foundation through the University of Wisconsin Computer Center, and 
from the School of Education. 

The principal investigators who initially proposed the study 
were Professors John W, M . Rothney, Carl R. Rogers ? and the late 
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Peace Corps activities in the Ivory Coast. The direction of the 
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included In Appendix G, Special mention must be made, however, 
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